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This section contains forms, instruments, and procedures that relate to the process of functional behavioral 
assessment.  They are included simply to illustrate the range of available forms; inclusion in this monograph 
should not be construed as an official endorsement of these forms by either the Virginia Department of 
Education or the Center for Effective Collaboration and Practice. 
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The following references served as the basis for this monograph and represent useful sources of additional 
information on functional behavioral assessment and behavioral intervention plans. 

Alberto, P. A., & Troutman, A. C. (2003).  Applied behavior analysis for teachers (6th ed.).  Upper Saddle 
River, NJ:  Merrill/Prentice-Hall. 

 Bambara, L. M., & Knoster, T. P. (1995). Effective behavioral support. Harrisburg: Pennsylvania 
Department of Education. 
 

Cantrell, M. L., Cantrell, R. P., Valore, T. G., Jones, J. M., & Fecser, F. A. (1999).  A revisitation of the 
ecological perspectives on emotional/behavioral disorders: Underlying assumptions and implications for education 
and treatment. Arlington, VA: Council for Children with Behavioral Disorders. 

 Colvin, G., Sugai, G. M., & Kameenui, E. (1993). Reconceptualizing behavior management and 
school-wide discipline in general education. Education and Treatment of Children, 16, 361 - 381. 
 

Colvin, G., Sugai, G. M., & Patching, B. (1993). Precorrection: An instructional approach for managing 
predictable problem behavior. Intervention in School and Clinic, 28, 143 - 150. 

 
 Conroy, M. A., Clark, D., Gable, R. A., & Fox, J. J. (1999). A look at IDEA 1997 discipline provisions: 
Implications for change in the roles and responsibilities of school personnel. Preventing School Failure, 43, 64 - 70. 
 
 Conroy, M. A., Clark, D., Gable, R. A., & Fox, J. J. (1999). Building competency in the use of functional 
behavioral assessment. Preventing School Failure, 43, 140 - 144. 
 

Cooper, L. J., Wacker, D. P., Thursby, D., Plagmann, L. A., Harding, J., Millard, T., et al. (1992).  Analysis 
of the effects of task preferences, task demands, and adult attention on child behavior in outpatient and classroom 
settings.  Journal of Applied Behavior Analysis, 25, 823 - 840. 

 
 ERIC/OSEP Special Project. (1999). Positive behavioral support. Research Connections in Special 
Education, 4, 1 - 8. 
 
 ERIC/OSEP Special Project. (1997). School-wide behavior management systems. Research Connections in 
Special Education, 1, 1 - 8. 
  
 Federal Register, (1999, March 12). 64(48), 34 CFR Parts 300 and 303. 
 
 Flugum, K., & Reschly, D. (1994). Prereferral interventions: Quality indices and outcomes. Journal of 
School Psychology, 32, 1 - 14. 

Fox, J., Vaughn, K., Cindy, D., Bush, M., Byous, M., Orso, M., et al. (1998).  Translating the IEP into 
practice: Ensuring positive outcomes for students with E/BD in areas of conduct and social skills. In L. M. Bullock 
& R. A. Gable (Eds.), Implementing the 1997 IDEA: New challenges and opportunities for serving students with 
E/BD (pp. 7 - 16). Arlington, VA: Council for Children with Behavioral Disorders.  

Gable, R.A., & Van Acker, R.  (2003). Sometimes, practice makes imperfect:  Strategies for addressing the 
automaticity of challenging behavior. Education and Treatment of Children, 24, 476-489. 



 A-3 

Gable, R. A., Hendrickson, J.M., & Van Acker, R. (2001). Maintaining the integrity of FBA-based 
interventions in schools. Education and Treatment of Children, 24, 248-260.  

Gable, R. A., Quinn, M. M., Rutherford, R. B., Jr., & Howell, K. W. (1998). Functional behavioral 
assessments and positive behavioral interventions. Preventing School Failure, 42, 106 - 119.  

Gresham, F. M. (1985).  Behavior disorders assessment:  Conceptual, definitional, and practical 
considerations.  School Psychology Review, 14, 495 - 509. 

Gresham, F. M. (1991).  Whatever happened to functional analysis in behavioral consultation?  Journal of 
Educational Psychological Consultation, 2, 387 - 392. 

Hendrickson, J. M., Gable, R. A., Novak, C., & Peck, S. (1996).  Functional assessment for teaching 
academics.  Education and Treatment of Children, 19, 257 - 271. 

 
 Howell, K. W., & Nolet, V. (2000). Curriculum-based evaluation for special and remedial education 
(3rd ed.). Atlanta, GA: Wadsworth. 
 

Individuals with Disabilities Education Act (IDEA), 20 U.S.C. § 1400 et seq.   

Jolivette, K., Wehby, J. H., & Hirsch, L. (1999). Academic strategy identification for students exhibiting 
inappropriate classroom behavior. Behavioral Disorders, 24, 210 - 221. 

Kameenui, E. J., & Darch, C. B. (1995). Instructional classroom management: A proactive approach to 
behavior management. Arlington, VA: Council for Exceptional Children.  

Karsh, K. G., Repp, A. C., Dahlquist, C. M., & Munk, D. (1995).  In vivo functional assessment and multi-
element interventions for problem behaviors of students with disabilities in classroom settings.  Journal of 
Behavioral Education, 5, 189 - 210. 
 

Kerr, M. M., & Nelson, C. M. (2002).  Strategies for addressing behavior problems in the classroom (4th 
ed.).  New York:  Macmillan. 

 Knoster, T., & Llewellyn, G. C. (1997). Screening for an understanding of student problem behavior: An 
initial line of inquiry. Harrisburg: Pennsylvania Department of Education, Instructional Support System of 
Pennsylvania. 
 

Korinek, L., & Popp, P. A. (1997).  Collaborative mainstream integration of social skills with academic 
instruction.  Preventing School Failure, 41, 148 - 152. 

Lane, K.L., Gresham, F.M., & O’Shaughnessy, T.E. (2002). Intervention for children with or at risk for 
emotional and behavioral disorders.  Boston: Allyn & Bacon. 

Lawry, J. R., Storey, K., & Danko, C. D. (1993).  Analyzing behavior problems in the classroom:  A case 
study of functional analysis.  Intervention in the School and Clinic, 29, 96 - 100. 

Lewis, T. J. (1997).  Teaching students with behavioral difficulties.  Arlington, VA:  Council for 
Exceptional Children. 

Lewis, T. J., Scott, T. M., & Sugai, G. M. (1994).  The Problem Behavior Questionnaire:  A teacher-based 
instrument to develop functional hypotheses of problem behavior in general education classrooms.  Diagnostique, 
19, 103 - 115. 



 A-4 

Lewis, T. J., & Sugai, G. M. (1994).  Functional assessment of problem behavior:  A pilot investigation of 
the comparative and interactive effects of teacher and peer social attention on students in general education settings.  
School Psychology Quarterly, 11, 1 - 19. 

Long, N., & Morse, W. C. (1996).  Conflict in the classroom.  Austin, TX: Pro-Ed. 
 

Mathur, S. R., Quinn, M. M., & Rutherford, R. B. (1996).  Teacher-mediated behavior management 
strategies for children with emotional/behavioral disorders.  Arlington, VA:  Council for Children with Behavioral 
Disorders. 

Mayer, G. R. (1995). Preventing antisocial behavior in schools. Journal of Applied Behavior Analysis, 38, 
467 - 478. 

 
Nelson, J. R., Roberts, M. L., & Smith. D. J. (1998). Conducting functional behavioral assessments: A 

practical guide. Longmont, CO: Sopris West. 
 
Nichols, P. (2000). The role of cognition and affect in a functional behavioral analysis. Exceptional 

Children, 66, 393 - 402. 
 
 O’Neill, R. E., Horner. R. H., Albin. R. W., Sprague, J. R., Storey. K., & Newton, J. S. (1997). Functional 
assessment and program development for problem behavior: A practical guide. (2nd ed.). Pacific Grove, CA: 
Brooks/Cole. 
 
 Quinn, M. M., Jannasch-Pennell, A., & Rutherford, R. B. (1995). Using peers as social skills training 
agents for students with antisocial behavior: A cooperative learning approach. Preventing School Failure, 39, 26 - 
31. 

 
Reed, H., Thomas, E., Sprague, J. R., & Horner, R. H. (1997). Student guided functional assessment 

interview:  An analysis of student and teacher agreement.  Journal of Behavioral Education, 7, 33 - 49. 
 
Rutherford, R. B., Quinn, M. M., & Mathur, S. R. (1996).  Effective strategies for teaching appropriate 

behaviors to children with emotional/behavioral disorders.  Arlington, VA:  Council for Children with Behavioral 
Disorders. 

Sasso, G. M., Reimers, T. M., Cooper, L. J., Wacker, D., & Berg, W. (1992).  Use of descriptive and 
experimental analyses to identify the functional properties of aberrant behavior in school settings.  Journal of 
Applied Behavior Analysis, 25, 809 - 821. 

Schmid, R. E., & Evans, W. H. (1998).  Curriculum and instruction practices for students with 
emotional/behavioral disorders.  Arlington, VA:  Council for Children with Behavioral Disorders. 

Scott, T. M. (2001). A schoolwide example of positive behavioral support. Journal of Positive Behavior 
Interventions, 3, 88 - 94.  

Scott, T.M., Nelson, C.M., Liaupin, C.J., Jolivette, K., Christle, C. A., & Riney, M. (2002). Addressing the 
needs of at risk and adjudicated youth through positive behavior support: Effective preventive practices. Education 
and Treatment of Children, 25, 532-551. 

 Scott, T. M., & Nelson, C. M. (1999). Functional behavioral assessment: Implications for training and staff 
development. Behavioral Disorders, 24, 249 - 252. 
 



 A-5 

 Shores, R. E., Gunter, P. L., & Jack, S. L. (1993). Classroom management strategies: Are they setting 
events for coercion? Behavioral Disorders, 18, 92 - 102. 
 

Skiba, R. J., & Peterson, R. L. (2000). School discipline at the crossroads: From zero tolerance to early 
responses. Exceptional Children, 66, 335 - 347. 

Sugai, G. M., Bullis, M., & Cumblad, C. (1997).  Skill development and support of educational personnel.  
Journal of Emotional and Behavioral Disorders, 5, 55 - 64. 

Sugai, G. M., & Lewis, T. J. (1996).  Preferred and promising practices for social skill instruction.  Focus 
on Exceptional Children, 29, 1 - 16. 
 
 Sugai, G., Lewis-Palmer, T., & Hagan, S. (1999). Using functional assessments to develop behavior 
support plans. Preventing School Failure, 43, 6 - 13. 
 

Symons, F. J., McDonald, L. M., & Wehby, J. H. (1998). Functional assessment and teacher collected data. 
Education and Treatment of Children, 21, 135 - 159. 

Touchette, P. E., MacDonald, R. F., & Langer, S. N. (1985).  A scatter plot for identifying stimulus control 
of problem behavior.  Journal of Applied Behavior Analysis, 18, 343 - 351. 

Townsend, B. (2000). The disproportionate discipline of African American learners: Reducing school 
suspensions and expulsion. Exceptional Children, 66, 381 - 391. 

 Umbreit, J. (1995). Functional assessment and intervention in a regular classroom setting for the disruptive 
behavior of a student with attention deficit hyperactivity disorder. Behavioral Disorders, 20, 267 - 278. 
 
 Van Acker, R. (1998). Translating discipline requirements into practice through behavioral intervention 
plans. In L. M. Bullock & R. A. Gable (Eds.), Implementing the 1997 IDEA: New challenges and opportunities for 
serving students with E/BD (pp. 29 - 41). Arlington, VA.: Council for Children with Behavioral Disorders. 
 

Walker, H. M., Colvin, G., & Ramsey, E. (2004).  Antisocial behavior in school:  Strategies and best 
practices.  (2nd ed.)  Pacific Grove, CA:  Brooks/Cole. 

Witt, J.C., Daly, E.J., & Noell, G.H. (2000). Functional assessments: A step-by-step guide to solving 
academic and behavior problems. Longmont, CO: Sopris-West. 

Wood, F. M. (1994).  May I ask you why you are hitting yourself?  Using oral self-reports in the functional 
assessment of adolescents’ behavior disorders.  Preventing School Failure, 38, 16 - 20. 

Yesseldyke, J., & Christenson, S. (2002). Functional assessment of  academic behavior: Creating 
successful academic environments. Longmont, CO: Sopris-West.  

 
 



 

 
 

 
 

 
 
 
 
 
 
 
 

Appendix B 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
This section contains forms, instruments, and procedures that relate to the process of functional 
behavioral assessment.  They are included simply to illustrate the range of available forms; inclusion 
in this monograph should not be construed as an official endorsement of these forms by either the 
Virginia Department of Education or the Center for Effective Collaboration and Practice. 

 
 



  

 
 
 
 
 
                                                                                     ABC OBSERVATION FORM  

Student Name:     Observation Date:  

Observer:  Time:  

Activity:  Class Period: 

ANTECEDENT BEHAVIOR CONSEQUENCE 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



  

 
 
 
                                                                                ABC OBSERVATION FORM 
 

Student Name:   Trish  S.  Observation Date: 10/5 

Observer: R. Day  Time: 9:40-9:55 a.m. 

Activity: disruptive behavior  Class Period: 3 

ANTECEDENT BEHAVIOR CONSEQUENCE 
 

Teacher begins – tells students to 
look at board. 

 

Teacher puts examples on board 
and asks class to work problems. 

 

 

Teacher tells class to do 5 more 
problems. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Trish looks around room and at 
other kids. 

 

Trish looks around and calls to 
Ben. 

 

Trish turns around and pokes 
Ben with pencil. 

Trish calls out, “This is too 
hard.” She throws worksheet and 
book on floor. 

 

 

 

 

 

 

 

 

 

 

Teacher continues lesson; 
ignores Trish. 

 

Teacher asks for quiet.           

 

 

Teacher tells Trish, “get to work, 
NOW!” 

 

Teacher demands that Trish 
come forward, get a hall pass, 
and go to the office. 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 



  

 
Functional Assessment Scatterplot 

 
Student______________________________________  Grade__________________  School____________________________________________ 
Dates____/ ____/ ____ to ____/ ____/ ____                     Observer(s)_______________________________________________________________ 
              _______________________________________________________________ 
Behavior(s) of Concern____________________________________________________________________________________________________ 
________________________________________________________________________________________________________________________ 
 
Setting__________________________________________________________________________________________________________________ 
 
  

Activity Time  
Monday 

 
Tuesday 

Day of the Week 
Wednesday 

 
Thursday 

 
Friday 

Total 

        
        
        
        
        
        
        
        
        
        
        
        
        
        
        
        
        
Total        
 
Source: Gable, Quinn, Rutherford, & Howell (1998)   
 
 
 
 



  

Trish S. 3 Any Elementary 
4     10       00 4     14       00 R. Day,  C. Jones 

Verbal disruptions in class – Trish calls out and attempts to engage peers 

General Education Classroom 

Math                        8:15-9:15   3       4   4            5   4        20 

  Lang Arts          9:15-11:00    7         5     4   7     6           29 

  PE          11:00-11:40    3         2     2               1     0             8 

   Lunch         11:40-12:15    2         1     3   4     2           12 

Sci/Soc.Studies         12:15-1:10     3         5     5   6     5           24 

Music/Art          1:10-2:00     0         1     1   0     2             4 

 
 

Functional Assessment Scatterplot 
 

Student_____________________________  Grade__________________  School____________________________________________ 
Dates____/ ____/_ to ____/ ____/ ___                     Observer(s)______________________________________________________________ 
            
Behavior(s) of Concern____________________________________________________________________________________________________ 
________________________________________________________________________________________________________________________ 
 
Setting__________________________________________________________________________________________________________________ 
 
  

Activity Time  
Monday 

 
Tuesday 

Day of the Week 
Wednesday 

 
Thursday 

 
Friday 

Total 

        
        
        
        
        
        
        
        
        
        
        
        
        
        
        
        
        
Total  18 18 19 23 19 97 
 
Source: Gable, Quinn, Rutherford, & Howell (1998) 
 

4 / 10_/_05   to  04 / 14_/ 05 
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This section contains forms, instruments, and procedures that relate to the process of functional 
behavioral assessment.  They are included simply to illustrate the range of available forms; inclusion 
in this monograph should not be construed as an official endorsement of these forms by either the 
Virginia Department of Education or the Center for Effective Collaboration and Practice. 

 
 



Functional Behavioral Assessment 
Teacher Interview Form 

 
  Interviewer(s)_________________________________________ Date(s)_________________________________ 
  
  Student(s)________________________________________________________________________________________ 
 
  Respondent(s)___________________________________________  Title___________________________________ 
 
1. Describe the behavior of 

concern.___________________________________________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
2. How often does the behavior occur?________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
       How long does it last?____________________________________________________________________________
__________________________________________________________________________________________________ 
       How intense is the behavior?______________________________________________________________________ 
__________________________________________________________________________________________________ 
 
 
3. What is happening when the behavior occurs?_______________________________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
4. When/where is the behavior most/least likely to occur?________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
5. With whom is the behavior most/least likely to occur?________________________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
6. What conditions are most likely to precipitate (“set off ”) the behavior?_________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
7. How can you tell the behavior is about to start?______________________________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 



8. What usually happens after the behavior?  Describe what happens according to adult(s), peers, and student 
responses._____________________________________________________________________________________ 

__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
9. What is the likely function (intent) of the behavior; that is, why do you think the student behaves this way?  

What does the student get or avoid?  ______________________________________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
10. What behavior(s) might serve the same function (see question 9) for the student that is appropriate within the 

social/environmental context? ____________________________________________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
11. What other information might contribute to creating an effective behavioral intervention plan (e.g., under 

what conditions does the behavior not occur?) ______________________________________________________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
12. Who should be involved in the planning and implementation of the behavioral intervention plan? ___________ 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
 
 
Source: Gable, Quinn, Rutherford, & Howell (1998) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Functional Behavioral Assessment 
Teacher Interview Form 

 
Functional interviews should be structured so that they give the IEP team information regarding the behavior of concern 
and its social, affective, and/or environmental content.  Here is an example of an intervention conducted with Trish’s 
science teacher. 
 
Interviewer(s)__________________Ms. Day_____________________ Date(s)______________4/01/05_____________ 
 
Student(s)______________________________Trish_______________________________________________________ 
 
Respondent(s)________________Mr. Smith__________________________  Title_Science Teacher_____________ 
 
1.    Describe the behavior of concern. 
“Trish makes what she thinks are funny comments during my instruction. They cause disruption and really interfere with 
her learning and the learning of her classmates.” 
 
 
2. How often does the behavior occur? 
“It occurs on average three times per week.” 
       How long does it last? 
“The behavior only last about 3 minutes.” 
       How intense is the behavior? 
“It varies. Most of the time it is not too intense.” 
 
 
3.   What is happening when the behavior occurs? 
“Group discussions, usually when discussing what students learned from the previous night’s reading assignment.” 
 
 
4.   When/where is the behavior most/least likely to occur? 
“Trish does not behave this way when she is working alone or on small cooperative group projects.” 
 
 
5.   With whom is the behavior most/least likely to occur? 
“There does not seem to be an individual or group. Trish usually acts up when she thinks the work is too hard.” 
 
 
6.   What conditions are most likely to precipitate (“set off ”) the behavior? 
“When the class is asked to take out their notes on the reading assignment from the previous night.” 
 
 
7.    How can you tell the behavior is about to start? 
“Yes, I can predict pretty accurately what will cause Trish to act up.” 
 
 
8.   What usually happens after the behavior?  Describe what happens according to adult(s), peers, and student 
responses.  
“The class looks at Trish and smiles. Actually, there are times I can’t help laughing myself; she is funny.  But, it takes us a 
long time to get back on track and often a significant amount of valuable instructional time is lost.” 
 
 
 
 
 



9.   What is the likely function (intent) of the behavior; that is, why do you think the student behaves this way?  
What does the student get or avoid?   
“I think she really enjoys the attention.  But, there are other, more appropriate ways for her to get attention.” 
 
 
10.  What behavior(s) might serve the same function (see question 9) for the student that is appropriate within the 
social/environmental context?  
“Maybe if she contributed to the discussion instead of getting us all off track.” 
 
 
11.  What other information might contribute to creating an effective behavioral intervention plan (e.g., under 
what conditions does the behavior not occur?)  
“Trish is quite likeable and sometimes has important information to offer, but we don’t get to see that side often.” 
 
 
12.  Who should be involved in the planning and implementation of the behavioral intervention plan?  
“I would certainly think all of her teachers, her parents, school and division officials, and I think Trish would provide 
valuable insight to the plan.” 
 
 
Source: Gable, Quinn, Rutherford, & Howell (1998) 
 

 
 



Functional Behavioral Assessment 

Student-Assisted Interview Form 

Interviewer_________________________________________ Date_______________________________ 

Respondent_______________________________________________________________________________ 

1.     Tell me about things you like/dislike at school, home, and other places. 

__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________

 

2. Tell me about the things that seem to be going well or not so well at school, home, and other places. 

__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________

 

3. Tell me about the subject or class you like most or least. Why? 

__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 

 

4. Tell me about when you seem to have the most or least problems (where you are; what time of day; who else is 
around you). 

__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________

  

5. Tell me what happens when you [target behavior].  What does the teacher say or do. What do the other 
students say or do? 

__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 

 

6. Do you remember what were you thinking right before you [target behavior]? 

__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 

 



Functional Behavioral Assessment 

Student-Assisted Interview Form 

 In addition to interviews conducted with adults, interviews with students may be useful in identifying how they perceive the situation and what causes them to 
act (or react) in the way that they do.  What follows is an example of a functional interview conducted with Trish: 

Interviewer________Ms. Day__________________________ Date______________4/01/05___________ 

Respondent__________________________________________________________________________ 

1. Tell me about things you like/dislike at school, home, and other places. 

“I don’t know…. I like art and music.  Lunch time with my friends is fun.  I like hanging out with them at school and at 
home.  I don’t like social studies or science; there is too much work!  And to top it all off we got a new foster kid at home 
- what a pain.”  

 

2.     Tell me about the things that seem to be going well or not so well at school, home, and other places. 

“I am in the Art Club, but they won’t let me go because my grades have not been very good. I want to be in the club, but I 
can’t get good enough grades. That makes me mad.  Everything else is ok….. Oh yeah, except homework, especially 
science. The book is real hard to read; I don’t understand it.”  

 

3.  Tell me about the subject or class you like most or least. Why? 

“I really like Art and Music, Computer Lab is ok.  I am good at Art and I love to sing.  I hate Language Arts and Math, I 
really hate Science and Social Studies.  The books are hard to read and we have homework every night, I don’t do my 
homework, because most of the time I don’t know how.”  

 

4. Tell me about when you seem to have the most or least problems (where you are; what time of day; who else is 
around you). 

“I don’t have too many problems, except when we discuss the homework.  I have asked for help, but everyone says it is 
my responsibility to get it done.  This happens most of the time in science and social studies.  I do really well in my other 
classes…most of the time.” 

  

5. Tell me what happens when you make funny comments.  What does the teacher say or do. What do the other 
students say or do? 

“Everyone laughs and looks at me. Sometimes Mr. Smith even cracks up.  I do it so the other kids will notice me, because 
other kids get all kinds of attention for being smart or finishing their work.  

 

6. Do you remember what you were thinking right before you made funny comments? 

“I don’t know….I guess I was thinking that this is boring and I don’t have my homework anyway so what difference does 
it make if I act stupid, I mean silly.  Sometimes in class, I wish I could just get up and leave.” 
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         Daily Student Schedule                                                                                                                       
Problem/Context Form 

Student                       Trish                                                                Interviewer                                                                                                         Date      4/7/05                

First place an “x” in each column to show the times and places where you have problems with your behavior(s).  Next, if you have a lot of problems 
during a period, activity, or hall time, I need you to place a “✓ ” on or near the six (6).  But, if you have only a few problems during a period, activity, or 
hall time, you should place a “✓ ” on or near the one (1). 

 Before 
School 

1st 
Period 

Hall 2nd 
Period 

Hall 3rd 
Period 

Hall 4th 
Period 

Lunch 5th 
Period 

Hall 6th 
Period 

Hall 7th 
Period 

Hall 8th 
Period 

After 
School 

Subject  LA      
x 

         
x 

Math    
x 

        
x 

Art  PE  SocSt    
x 

 Sci      
x 

        
x 

Music  Comp  

Teacher  Smith  Jones  Brown  Reed  Smith  Jones  Black  Olson  

Most      
Problems 

                       
 

         
 

         
 

             

 

5 

                
 

       

 

4 

           
 

             
 

       
 

    

 

3 
                 

 

2 

              
 

       
 

        
 

          
 

       
 

 

1          
Fewest 

Problems 

             
 

        
 

              
 

           
 

Comments_________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________ 

 
Source: Adapted from Reed, Thomas, Sprague, & Horner (1997) 
 



 

 

        Daily Student Schedule                                                                                                                         
Problem/Context Form 

Student________________________________________________  Interviewer____________________________ Date______________________ 

First place an “x” in each column to show the times and places where you have problems with your behavior(s).  Next, if you have a lot of problems 
during a period, activity, or hall time, I need you to place a “✓ ” on or near the six (6).  But, if you have only a few problems during a period, activity, or 
hall time, you should place a “✓ ” on or near the one (1). 

 Before 
School 

1st 
Period 

Hall 2nd 
Period 

Hall 3rd 
Period 

Hall 4th 
Period 

Lunch 5th 
Period 

Hall 6th 
Period 

Hall 7th 
Period 

Hall 8th 
Period 

After 
School 

Subject                  

Teacher                  

Most 
Problems

6 

                 

5                  

4                  

3                  

2                  

1    
Fewest 

Problems 

                 

Comments_________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________ 

Source: Adapted from Reed, Thomas, Sprague, & Horner (1997) 
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This section contains forms, instruments, and procedures that relate to the process of functional 
behavioral assessment.  They are included simply to illustrate the range of available forms; inclusion in 
this monograph should not be construed as an official endorsement of these forms by either the Virginia 
Department of Education or the Center for Effective Collaboration and Practice. 

 

 



Functional Assessment Scatterplot –  
The scatterplot revealed that the 
behavior is occurring at a high 
frequency in Math, Language Arts, & 
Social Studies/Science.  The behavior is 
occurring less frequently in PE, Art, 
Music, & Lunch. 

Trish 

 
Data Triangulation Chart 

 
     Student___________________________________________________________     Date(s)_______4/17/00_____________________ 
 

 
Source 1 

 
Source 2 

 
Source 3 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Functional Interview with the Teacher –  
The teacher’s interview indicated that the 
student seems to be seeking attention from both 
peers and adults.  The result of her behavior 
not only gets her attention, but also delays 
instruction. 

 
Functional Interview with the Student –  
The student stated that she feels that often the 
tasks are too difficult and she disrupts to bring 
attention to herself.  She also stated that it 
makes her feel good when the other students 
“notice” her. 

 
Interpretation: 
 
1. Precipitating events 

When the student perceives a task is too difficult; behavior is most likely to occur in academically high-demand settings.  
 
2. Maintaining consequences 

Attention from peers and adults; delays task request (escape). 
 
3. Likely function(s) 

During classes when there are high academic demands the student disrupts to bring attention to her inability to perform the task and delay 
(escape) the task requests. 

 
 

 
Source: Gable, Quinn, Rutherford, & Howell (1998) 

 
 



 
Data Triangulation Chart 

 
            Student___________________________________________________________     Date(s)_________________________________ 
 

 
Source 1 

 
Source 2 

 
Source 3 

 
 
 
 
 
 
 
 
 
 
 
 
 

  

 
Interpretation: 
 
1. Precipitating events 
 
 
2. Maintaining consequences 
 
 
3. Likely function(s) 
 
 
 

 
Source: Gable, Quinn, Rutherford, & Howell (1998) 



COMPETING PATHWAYS CHART 
 
Student_____Trish____________________________ 
 
School_____Any Elementary____________________ 
 
Grade__3_____________  Date__4/17/05_________ 

           Desired Behavior 
 
Ask for help appropriately (i.e., 
raise hand; use a color card) 

      Maintaining Consequences 
 
Verbal praise from the teacher and 
completed task with assistance 

            Problem Behavior 
 
The student makes inappropriate 
comments during instruction 
 
The student disrupts instruction 

       Maintaining Consequences 
 
Teacher and peers laugh (attend)  

        Acceptable Alternative 
 
Request to “pass” until teacher or 
peer is available to assist. 

          Setting Events 
 
A new foster child in the home. 
 
  

        Antecedent Events 
 
Difficult tasks 
 
Independent work that is beyond 
the student’s ability 
 
 

INTERVENTION PLAN 

   Setting Events/Strategies                  Antecedents/Strategies                                      Behavior                                                    Consequences / Strategies  
                                                 Problem                     Desired                               Problem                           Desired                 

Source: Adapted from Sugai, Lewis-Palmer, & Hagan (1999)  

Invite the case manager for 
the foster care placement to 
participate in the 
development of the plan. 

Include previously mastered 
material in the introduction of 
new tasks.  
 
Give the student a red/green 
card; teach her to have green 
showing when she is able to 
work independently and red 
when she needs help. 

The student 
makes 
inappropriate 
comments 
and disrupts 
instruction. 

Request to 
“pass” or ask 
for assistance 
appropriately. 

Teacher and 
peers laugh 
(attend) at the 
behavior. 

Use activity 
reinforcer 
(computer time) 
paired with a 
social reinforcer 
(praise) for 
completed work. 



COMPETING PATHWAYS CHART 
 
Student_____________________________________ 
 
School______________________________________ 
 
Grade________________  Date_________________ 
 
 

           Desired Behavior       Maintaining Consequences 

            Problem Behavior        Maintaining Consequences 

        Acceptable Alternative 
 

          Setting Events         Antecedent Events 

INTERVENTION PLAN 

        Setting Events/Strategies                       Antecedents/Strategies                                            Behavior                                                 Consequences / Strategies 
                                                                                                                                        Problem                   Desired                                     Problem                      Desired            

Source: Adapted from Sugai, Lewis-Palmer, & Hagan (1999)  



 
 
 
 
 
 
 
 
 
 
 
 

Appendix F 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
This section contains forms, instruments, and procedures that relate to the process of functional 
behavioral assessment.  They are included simply to illustrate the range of available forms; inclusion 
in this monograph should not be construed as an official endorsement of these forms by either the 
Virginia Department of Education or the Center for Effective Collaboration and Practice. 

 



 
Functional Behavioral Assessment Checklist 

 
I. Describe and verify the seriousness of the problem. 

_____ Possible behavior(s) of concern is identified. 
_____ Possible behavior(s) of concern is the result of a deficit (skill/motivational). 
_____ Possible behavior(s) of concern is the result of an excess (activity). 
_____  Other_________________________________________________________________ 

 
II. Refine the definition of the problem behavior. 

_____ Possible behavior(s) of concern is defined in measurable terms. 
_____ Possible behavior(s) of concern is defined in specific terms. 
_____ Possible behavior(s) of concern is defined in observable terms. 

 
III. Collect information on the possible functions of the problem behavior. 

_____ Pertinent records have been reviewed (e.g., academic records, discipline referrals, child 
study notes, anecdotal records, evaluations, interventions). 

_____ Functional assessment interviews have been conducted with more than one person (e.g., 
student, parent, teacher, related service provider) who interacts with the student in 
different settings and activities. 

_____ Direct observations have been conducted across relevant circumstances (e.g., multiple 
settings, over time) and by more than one observer. 

_____ Other assessments (curricular, ecological, etc.) are conducted, as needed, to determine 
broader variables affecting student behavior. 

_____ Tools used produce objective information regarding events preceding and following 
behavior, as well as ecological and motivational variables that may be affecting the 
student’s behavior. 

_____ Information is collected until patterns are evident. 
 
IV. Analyze information using triangulation and/or problem pathways analysis. 

_____ The team has produced an acceptable database. 
_____ Data triangulation is used to review information obtained from multiple sources and 

multiple instruments that reflect agreement regarding occurrence/nonoccurrence of 
behavior. 

_____ Problem pathways analysis is used to determine the difference between the existing 
behavior and the desired outcome. 

 _____  Other_________________________________________________________________ 
  
V. Generate a hypothesis statement (“best guess”) (i.e., under x conditions, the student does y, in 

order to z) regarding the possible function of the problem behavior. 
_____ Patterns are identified from the information collected that include: 

- circumstances in which the behavior(s) of concern is most likely and least likely  
(e.g., where, when, with whom); and, 

- specific functions the behavior appears to serve for the student (i.e., what they  
  get or avoid).  

_____ Broader variables (e.g., curriculum, activity patterns) that may be affecting the student’s 
behavior are identified. 

_____ Patterns are summarized into written statements; these statements are clear, concise, 
and accurate (i.e., based on data). 

_____ Team consensus is achieved regarding patterns addressed in the summary statements. 
 
 
VI. Test the hypothesis statement regarding the possible function of the problem behavior. 

_____  Assessed under analog (or controlled) conditions (e.g., series of probes conducted        
            1:1). 
_____  Assessed under natural conditions (e.g., manipulating actual classroom  
            instructional variables). 
_____  Other_________________________________________________________________  



 
VII. Develop and implement behavior intervention plan and supports. 

_____ Intervention strategies are clearly linked to the functional assessment information 
(hypothesis/summary statements). 

_____ IEP/intervention team designs a behavioral intervention plan/support that includes: 
- description of the behavior of concern; 
- goals of the intervention; 
- patterns identified through functional assessment; 
- modifications to the social and physical environment that may prevent problem 

behavior and/or increase the likelihood of alternative appropriate behaviors;  
- specific behaviors (skills) to be taught and/or reinforced that will achieve the same 

function as the problem behavior and allow the student to cope more effectively with 
circumstances; and, 

- strategies for managing consequences so that reinforcement is maximized for positive 
behavior and minimized for problem behavior. 

_____ Goals of intervention and specific replacement skills are incorporated into the student’s 
overall educational plan (e.g., IEP). 

_____ If necessary to ensure the safety and rapid deescalation of the student’s behavior, crisis 
management procedures and criteria for their use are determined. 

_____ Behavioral intervention plan/supports facilitates achievement of broad goals identified 
by the team and promotes the durability of behavior change. 

_____ Everyone working with the student on a regular basis is familiar with the behavioral 
intervention plan/supports and agrees to implement. 

 
VIII. Monitor faithfulness of the implementation of the plan/supports. 

_____ Training and resources needed to ensure implementation of the behavioral intervention 
plan/supports are made available to the team. 

_____ An action plan for implementation is developed including specific objectives/activities, 
person responsible, and timelines. 

_____ Plan implementation is monitored (e.g., through reports and observations) to ensure that 
strategies are accurately and consistently used within and across intervention settings. 

 
IX. Evaluate effectiveness of behavioral intervention plan/supports. 

_____ Objective information is collected to evaluate the effectiveness of the behavioral 
intervention plan/supports. This information includes: 
- decreases in problem behavior; 
- increases in replacement skills and/or alternative behaviors; 
- achievement of broader goals; and/or, 
- durability of behavior change.  

 
X. Modify behavioral intervention plan/supports. 

_____ Team communicates consistently (based on timelines determined by the team) to review 
progress and make necessary adjustments to the behavioral intervention plan/supports. 

_____   Team conducts ongoing program review.  
 
 
 



 
Virginia Department of Education 

P. O. Box 2120 
Richmond, VA 23218-2120 

Phone    (800) 292-3820 
Fax        (804) 371-8796 
TDD      (800) 422-1098 

Website: http://www.doe.virginia.gov 
 

Virginia Department of Education’s Training and Technical Assistance Centers 
 

T/TAC Office – Regions 1 & 8 
Virginia Commonwealth University 
10 East Franklin Street, Suite 200 
Richmond, VA 23219 
Phone (804) 828-6947 
Toll free (800) 426-1595  
Fax     (804) 828-7495 
TDD   (800) 828-1120 
Website: http://www.vcu.edu/ttac/ 
 
Brunswick County Public Schools 
Pickett Park 
440 QM Circle South 
Blackstone, VA 23824 
Phone (434) 292-3723 
Toll free (866) 465-0412 
Fax (434) 292-7486 
 
T-TAC Office – Regions 2 & 3 
Old Dominion University 
Child Study Center, Room 224 
Norfolk, VA 23529-0164 
Phone (757) 683-4333 
Toll free (888) 249-5529 
Fax     (757) 683-3115 
TDD   (757) 683-5963 
Website: http://www.ttac.odu.edu 
 
The College of William & Mary 
P. O. Box 8795 
Williamsburg, VA 23187-8795 
Phone (757) 221-1927 
Toll free (800) 323-4489 
Fax     (757) 221-5053 
TDD   (757) 221-2302 
Website: http://www.wm.edu/ttac/ 
 
 
 
 

T/TAC Office – Region 4 
George Mason University 
Helen A. Keller Center for Human disAbilities 
4400 University Drive Mail Stop 1F2 
Fairfax, VA 22030-4444 
Phone (703) 993-4496 
Toll free (800) 333-7958 
Fax     (703) 993-4497 
TDD   (703) 993-3681 
Website: http://www.ttacgmu.org 
 
T/TAC Office – Region 5 
James Madison University 
MSC 9002 
Harrisonburg, VA 22807 
Phone (540) 568-6746 
Fax     (540) 568-6726 
TDD   (540) 568-7839 
Website: http://ttac.cisat.jmu.edu/ 
 
T/TAC Office – Regions 6 & 7 
Virginia Polytechnic Institute and State 
University 
Office of Educational Research and Outreach 
112 Lane Hall (0254) 
Blacksburg, VA 24061-0254 
Phone (540) 231-5167 
Toll free (800) 848-2714 
Fax     (540) 231-5672 
TDD   (540) 231-3315 
Website: http://www.ttac.vt.edu 
 
Radford University T/TAC 
RU West 
6226 University Park Drive, Suite 1300 
Radford, VA 24142 
Phone (540) 831-5333 
Fax     (540) 831-6263 
TDD   (540) 831-5128 
Website: http://ru-portal.radford.edu/ttac 
 




